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ABOUT THE TEACHING READING SOURCEBOOK

For educators at every level, the
Teaching Reading Sourcebook is

a comprehensive reference about
reading instruction. Organized
according to the elements of
explicit instruction (what? why?
when? and how?), the Sourcebook
includes both a research-informed
knowledge base and practical

sample lesson models.

a thorough but concise graphic
explanation of research-based

content and best practices

a readable summary of
scientifically based research,
selected quotes from
researchers, and a bibliography

of suggested reading

information about instructional
sequence, assessment, and

intervention strategies.

sample lesson models with
suggestions for corrective
feedback; providing a bridge
between research and
practice, and making explicit

instruction easy

The updated and revised second edition of the Zeaching Reading Sourcebook
combines the best features of an academic text and a practical hands-on
teacher’s guide. It is an indispensable resource for teaching reading and
language arts to both beginning and older struggling readers.

WHAT? « WHY? « WHEN? - HOW?

Letter Knowledge

Letter Knowledge Informal Experiences  When to Assess and Intervene
Learning et

Letter Knowledge

Letter Knowledge

Letter-Name Iconicity

earn Letter Sounds

Use of Letter Names to L¢

Connect to Theory
« Interactive activities for the reader
« Opportunities to review and interpret content

+ User-friendly text
« Plentiful charts and tables



Explicit
READING

HOW? SAMPLE LESSON MODELS

instruction
made easy!

« elementary teachers

to enhance reading instruction in

Word-Learning Strategies
Guidelines for Using the D

The first entry that you find for a word might not be the one

DS o are looking for. Make sure you nave found and read al he
core reading programs

sing the Dictionary
Dictionary Use [/ When you find the right entry, read all he different meanings.
. frequently have diffi = or definitions, that the dictionary gives for the word. Do not just
in which the word is used. One meaning will make sense. or fit
» middle and high school teachers

better, than any other.

the dictionary

(Graves ct al. 2004; Miller and Gildea 1987). This sample lesson
model can be adapted and used to enhance dictionary-use
instruction in any commercial reading program.
Display Guidelines for Using the Dictionary, such as the ones
in xhone to enhance language arts and

shown above. Discuss the guidelines aloud, exp
of the points. Make sure that students und

Direct Explanation
BRI | oformarion they can derive from a dictionary definicon.

and the kinds of

content-area instruction

Tell students that they are going to be learning how to use a
dictionary to define, clarify, and confirm the meaning of unfa- n
miliar words. Explain that it is worthwhile to learn how to
; ; Teach/Model
find the correet definicion in the dictionary and that using the Display a transparency of “Weckend Campout.” Underline the
word pitch in the fourch sentence. Tell suudents that you are
de

dictionary isn't always as simple as it may seem.
going to show them how to use a dictionary to determine the
* college professors and students

Say: You don' juss us a dicionary tolook up a word you've nver
? i o 1o ookup  wont meaning of the word pitch. Explain that they might have a fecl
for what the word pitch means withou being exactly sure. Then

seen or heard of before. Offen you look up a word that you think
vl , read aloud the following sentence:
as a textbook for pre-service

She will even pitch her tent in the backyard

teacher education

more exact definivion. Sometimes you are noi exactly sure whas
are wsing it cor-
it comes 1 wing

@ word means and you want io confirm that.
rectly, Wondering about words i a good sta
adictionary. Anytime you use a word and think, “Does that word
mean what I think it means?” you can reach for a dictionary and

find out

* providers of professional

development

as an educational resource tool
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to support reading acquisition

* teachers of older struggling readers

Lesson Model Features
for research-based strategies

« Focus and materials sidebar
« Explicit instruction

+ Clear explanation

+ Teacher modeling

« Useful background information
« ldentification of research base tailored to individual needs

« Support for English-language learners
* new teachers

« Suggestions for corrective feedback
as a comprehensive foundation

for reading instruction

RESOURCES

Discover...

THE SOURCE COMPANION

The Resources section provides

reproducible sample texts,

activity masters, and teaching
charts designed to be used in
conjunction with sample lesson
models.Sample texts include
narrative and informational texts
that provide a context for explicit
instruction.

website

I www.academictherapy.com/sourcebook
a valuable online resource for college

and university professors

5. Use the Dictionary. if Necessary, to Confirm Your Meaning









